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KENTUCKY DEPARTMENT OF EDUCATION
CAPITAL PLAZA TOWER 500 MERO STREET FRANKFORT, KENTUCKY 40601

Kevin M. Noland, Interim Commissioner
(502) 564-4770

February 29, 2000

Native American Heritage Commission:

I want to take this opportunity on behalf of the social studies teachers of Kentucky to thank
you for funding this project. Teachers at the fourth grade level will benefit greatly from
the work of the committee and their students will be the ultimate benefactors.

As you know, no unit can be declared finished. Teachers constantly reflect and adapt units
to meet the needs of their students. Therefore, I would suggest that a teacher or teachers be
identified to pilot this unit and give input on changes before it is released to all teachers in
Kentucky. I would be glad to facilitate this process any way I can.

Again, please accept my gratitude for your support with the project.

Sincerely,
Robin Chandler
Social Studies Consultant
RC:iswt
{ * * An Equal Opportunity Employer M/F/D
Wonner ofthe 1957 Innasarions i America G Award www.kde.state.ky.us/
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Who are Native Americans Today?
A Discipline-Based Unit in Social Studies
Grades 4/5

Time: 2-3 Weeks (But flexible: portions may be extended or narrowed)

Themes: Native Americans/Stereotyping

Organizer: How do Native American stereotypes influence perceptions of Native
Americans today? ‘
Contacts:  Tressa Brown
Karen Cheser
Kathy Dickinson
Paula Whitmer
Robin Chandler

Rationale

This unit is designed to help teachers overcome some of the present obstacles in teaching
about Native Americans. Those problems center on a lack of easily accessible, accurate,
and unbiased information for both teacher and student, which can result in the perpetuation
of the most common and damaging stereotypes about Native Americans: that they exist
primarily i the past, that any natives living today continue to live as they did in the past, that
all American Indians look the same and have the same cultural background, and that there
are no Native Americans in Kentucky today. To address the lack of information, the
Kentucky Native American Heritage Commission has prepared and made available a new
resource packet that should be used in conjunction with this unit plan. As students increase
their knowledge of present and past Native American cultures, they will also be learning to
identify and analyze stereotypical thinking wherever it occurs.

OVERVIEW:
Organizer

How do Native American Stereotypes influence perceptions of Native Americans today?

Essential Questions

« What are Native American stereotypes?

« There are hundreds of Native American tribes in the United States today. Around
Kentucky (Ohio, Tennessee, Indiana, North Carolina, West Virginia), for example,
there are groups of Shawnee, Cherokee, Miami, Lenape, Mingo, and others. What

are they doing now?



« What contributions have Native Americans made to our lives? .
« How have Native Americans affected the course of United States History?
« How are Native American traditions maintained?

Academic_Expectations
2.16, 2.17, 2.20

Program of Studies (Grade 4)

Culture and Society (2.16 and 2.17)
« Understand similarities and differences in the ways groups and cultures within
Kentucky and regions of the United States address similar needs and concems.
« Recognize the elements of culture using different groups from Kentucky’s past and
regions of the United States as examples.
« Recognize how tensions and conflict can develop between and among individuals,

groups, and institutions.

Historical Perspective (2.20)
« Explore different perspectives and interpretations of Kentucky history by using
primary and secondary sources, artifacts, and time lines.
« Understand different groups throughout Kentucky’s history and their reasons for
exploring and/or settling in Kentucky.
. Recognize how lifestyles and conditions have changed over time in Kentucky.

Program of Studi Grad

Culture and Society (2.16 and 2.17)
« Understand how culture in the United States has been influenced by languages,
literature, arts, beliefs, and behaviors of diverse groups.
« Examine social interactions among diverse groups in the history of the United
States.

Historical Perspective (2.20)

» Recognize broad historical periods and eras of the history of the United States (i.e.,
Land and People before Columbus, Age of Exploration, Colonization, War for
Independence, Young Republic, Westward Expansion, Industrialism, Twentieth
Century). :

« Examine the historical contributions of individuals and groups.

« Recognize the significance of important symbols, monuments, patriotic songs,
poems, and written passages in the history of the United States.



or ntent

SS-E-2.1.1: Language, music, art, dress, food, stories, and folk tales help define
culture and may be shared among various groups.

SS-E-2.2.1: All cultures develop institutions, customs, beliefs, and holidays
reflecting their unique histories, situations, and perspectives.

SS-E-2.4.1: As cultures emerge and develop, conflict and competition (e.g.,
disagreements, arguments, stereotypes, prejudice) may occur.

SS-E-5.2.1: Native American cultures, both in Kentucky and the United States,
had similarities (e.g., language, shelter, tools, foods, and clothing). and differences
(e.g., gender roles, family organization, religion, values).

SS-E-5.2.2: People explored and settled America and Kentucky for multiple
reasons (e.g., freedoms opportunities, fleeing negative situations).

SS-E-5.2.3: The way we live has changed over time for both Kentuckians and
Americans because of changes in many areas (e.g., communication,
innovations/inventions, homes, transportation, recreation, traditions, education).
SS-E-5.2.4: The study of U.S. history is categorized into broad historical periods
and eras (Land and People before Columbus, Age of Exploration, Colonization,
War for Independence, Young Republic, Westward Expansion, Industrialism,
Twentieth Century). :

Culminating Event

Group

Student will work in groups to create an exhibit to be displayed in the school prior to Open
House showing a non-stereotypical image of Native Americans. Student displays will
reflect Native Americans of the past and present in a historically accurate way. Include
information about their traditions and contributions both past and present. This display
shall be free of stereotypes. Students may use Powerpoint, Hyperstudio, photographs,
brochures, new articles, etc. The display will include visual materials as well as written
descriptions explaining the artifacts in the exhibit. The group should determine what the
exhibit will look like and assign roles accordingly.

The role each person played should be clearly distinguished in the display.



CONTENT SKILLS COMMUNICATION
* Content 1s * Works * Purpose of presentation
accurate. cooperatively asa | is communicated clearly.
* No stereotypic group with clear * Awareness of broad
content included. roles. audience is evident
Proficient * Exhibits broad * Distinguishes past
knowledge of from present.
concepts included .» Effectively uses
in the unit of study | technology.
* Reflects some * Works as a group | * Purpose of presentation
content with some division | or exhibit is
inaccuracies. of labor evident. communicated.
* Some stereotypic | * Some ability to * Minimal awareness of
i content included. distinguish past audience.
Apprentice * Exhibits basic from present.
knowledge of * Some use of
concepts included technology.
in the unit of study.
* Content * No clear roles or | * Purpose of presentation
inaccuracies division of labor or exhibit is unclear.
" present. evident in group. * Minimal to no
* Stereotypic * Problems awareness of audience.
Novice content included. distinguishing past
¢ Exhibits a minimal | from present.
knowledge of the * minimal to no use
concepts included of technology.

in the unit of study.

Only proficient exhibits will be displayed for the school and community.
You will have a chance once your exhibit has been graded to make

revisions.

Individual

Write a feature article for the local newspaper explaining the exhibit and its purpose to the
community. The Kentucky Holistic Scoring Guide will be used to score this piece. Feature
articles are portfolio appropriate pieces of writing. An example of a feature article has been
included. (Keep in mind this feature article example was written by an adult therefore, it
just serves as an example of the form.)
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WHEELS

a5

INART AND
HISTORY

by Marjorie Jackson

ERHAPS THE GREATEST inven-
tion of all time was the simple
wheel, which first rolled its way
across Mesopotamia 5,000 years ago. In all
of nature there is nothing like it. This means
that the wheel is a totally original human
invention.

People must have noticed that an ox
could drag more weight than it could carry
and that heavier loads could be moved with
rollers beneath. Rollers eventually became
massive rounds cut from tree trunks, with
holes near the centers and branches passed
through for axles. These early wheels wob-
bled and squeaked and rumbled straight

MESOPOTAMIA |5 THE LAND BETWEEN THE TIGRIS AND FUPHRATES
RIVERS. 1T'S IN MOPERN-DAY IRAQ. THE SOUTHERN PART OF
MESOPOTAMIA INCLUPED THE LAND OF SUMER. AND THE

CITY of URr!

ahead, because there was no way to turn
them and no way to stop them!

Fortunately, wheels improved over the
centuries. We can see how they evolved by
looking at works of art from different
periods of history.

The four-wheeled chariot in this 4,500-
year-old carving from Ur (above) has
wheels made from planks of wood. Pegs
attach the wheels to the axle. The Sumerian
artist carved in wood, a precious material
in the desert. The work has been enriched
with inlaid shells, blue lapis lazuli, and
red-orange carnelian stones. Count the
legs and ears of the donkeys and you'll
find that it took four to pull the chariot.
The artist shows the breast band stretching
around all four necks but, actually, each
animal had its own harness. As the donkey
pulled, the harness slid up to rest on its
windpipe, and the harder the donkey
pulled, the more it choked! Hundreds of
years would pass before someone thought
of moving the harness back to rest on strong
shoulder muscles.

€ 2000 by Marjorie Jackson

\
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Essential Question: How do stereotypes develop today?
Related Questions/Issues:

» What is a stereotype?

o What are existing stereotypes of Native Americans?
» Why are they harmful?

* Can students recognize these stereotypes?

Instructional Activities:

What do you know? Students list ideas they have about Native Americans, what they
consider to be “facts”. Ask students to describe or draw an “Indian” person. Most
responses will be stereotypical. Ask if any of the students have met an “Indian” person.
Ask those who have not met an “Indian” person how they knew how to describe one.
Where have they seen Native Americans? Are they accurate representatives of Native
Americans? Discuss actors pretending to be “Indians.” What does a person wear, do?
Students could draw an “Indian” and then explain their drawing.

. Introduce the word stereotype. Discuss what stereotypes are and how they are
wrong, since people of any group will behave, think and look different. Give an
example: A person knows two bullies who have black hair and blue eyes. If that

~ person decides that anyone with black hair and blue eyes is a bully, then that person
has created a stereotype. Discuss how this can hurt people.

« Teacher and students present images of native Americans from magazines,
commercials, books, Internet, etc. Teacher leads discussion of stereotypical images
portrayed through these media. Discussion revolves around negative and positive
stereotypical portrayals.

Bring books that stereotype Native peoples to class - examples include: Red Fox and his
Canoe by Nathaniel Benchley; Indian Summer by F.N. Monjo; Indian Two Feet and His
Horse by Margaret Friskey. Other books that use stereotypical images or language can be
found in Moore and Hirschfelder’s article Feathers, Tomahawks and Tipis: A Study of
Stereotyped “Indian” Imagery in Children’s Picture Books. Ask the students to look
through books, magazines, and advertisements to find illustrations of stereotypes.
Compare these with contemporary photos from documentary books; Native Americans:
500 Years After by Michael Dorris; The Native Americans: An Illustrated History edited by
Ballantine and Ballantine; 500 Nations: An Illustrated History of North American Indians
by Alvin M. Josephy, Jr. or; The World of the American Indian edited by Jules B. Billard.
Are the people wearing feathers? What are they doing? Does the text suggest that the
events depicted are everyday occurrences or special occasions?

« Discuss the great diversity of Native American cultures (clothing, music, homes,
food, religion). Ask students to find examples of stereotypes in books, spoken
language, movies, advertisements, etc. Discuss how the examples are
stereotypical. (Are they accurate portrayals? Do they distinguish specific tribal
affiliation? Do native characters use a native language, correct English, pidgin
English, or grunts? Are they portrayed as smart?) Student should reflect on the
answers to these discussion questions in writing and then discuss their answers.

« Ask students to read excerpts from stereotypical text (The Cruise of Mr.
Christopher Columbus by Sadybeth and Lowitz; The First Thanksgiving by Lou
Rogers; Tomahawks and Trouble by William O’Steele.). Replace terms such as
“Indian” with “American”. How does the statement sound now? Discuss how
unrealistic it is to make broad statements about any group. Point out that there are



many different Native American groups, just as there are many different groups in
Europe, Africa, and America.

. Teacher and student find images of contemporary Native Americans in magazines,
websites, literature, etc. Teachers will assist students in discriminating between
these images and what they have seen through the stereotypical images. Students
will help the teacher create a bulletin board displaying contemporary images of
Native Americans.

Ask students to define a European. French, Italian, Dutch, Spanish, German: how are
they different? Do all people from the European continent look the same, behave the same?
Do they all wear wooden shoes or live in castles? Compare to Native American people
using pictures of different types of clothing, houses, tools. (Native Americans: 500 Years
After by Michael Dorris; The Native Americans: An Illustrated History edited by Ballantine
and Ballantine: 500 Nations: An Illustrated History of North American Indians by Alvin
M. Josephy, Jr. or; The World of the American Indian edited by Jules B. Billard.)
Emphasize the difference in past and present ways of living. Point out that just as
Europeans no longer live and dress as they did in the past, neither do Native Americans.

Essential Question: Who are Native Americans Today?
Related Questions/Issues;

o Teachers should lead students to differentiate among tribes to counteract stereotypes
that all tribes are the same.

« Issues within this category could include: appearance, lifestyle, religion, clothing,
food, government, occupations, education, businesses, location (geography),
aspirations, etc.

«  Both tribally-oriented practices and individual practices should be investigated.

Instructional Activities:

« Continue looking for images in books, magazines, websites, etc. that present
contemporary Native American life. Teacher should continue to assist students in
differentiating between actual and stereotypical practices.

« Possibly invite guest speakers to present information about contemporary practices
or attend events.

« Teacher should also direct students to distinguish between past and present
practices. Using contemporary images of Native people collected from various
sources, compare dress, homes, etc., with photos and drawings of Native
Americans 150 years ago. (Native Americans: 500 Years After by Michael Dorris;
The Native Americans: An Illustrated History edited by Ballantine and Ballantine;
500 Nations: An Illustrated History of North American Indians by Alvin M.
Josephy, Jr. or; The World of the American Indian edited by Jules B. Billard.) Do
the same comparison with Euro-Americans. Discuss how both groups have
changed over time. Discuss the fact that people still treat Native Americans as if
they live as they did 150 years ago.

« Read books, such as those about Pow-Wows, in order to make connections
between past and present practices of traditions.

. Investigate Native Americans’ role/portrayal in contemporary arts (i.e. literature,
movies, art). '

« Design a WebQuest focusing on contemporary Native American life.

. Listen to recordings of traditional and contemporary Native American music.
Examples of traditional music are: Matriarch: Iroquois Women's Songs by Joanne
Shenandoah; Creation’s Journey: Native American Music from The Smithsonian
Institution; Powwow Songs-Music of the Plains Indians by New World records



and Songs of Earth,Water,Fire, and Sky: Music of the American Indian from New
World Records. Contemporary music: Yazzie Girl by Sharon Burch; Dream
Catcher by Kevin Locke;Tokeya Inajin; Up Where We Belong by Buffy Sainte-
Marie; or Ghost Dance-The Last Hope by Jessie Nighthawk. Compare it to music
used in old movies or the music students associate with Native Americans (DUM
dum dum dum, DUM, dum dum dum). What types of instruments are used in
traditional music (drum, flute, rasp, rattles). What instruments are used in
contemporary Native American music?

Create a Vinn diagram illustrating past traditions, present traditions, and traditions
still maintained today.

Students will respond to an open-response item that requires students describe
three characteristics of contemporary Native American life. Students should
explain how these characteristics today differ from the stereotypes present in
today’s society concerning Native Americans.

Essential Questions: How are Native American traditions maintained?

Related Questions/Issues?

What are traditions?

What traditions do students practice?

What are some Native American traditions?

How have the practices of these traditions changed?
What are present obstacles to following traditions?

Instructional Activities:

Define “tradition”.

Are their any traditions the students maintain that are from their ancestors?
(Religious celebrations, holidays, coming-of-age celebrations, naming ceremonies).
How is this different for Native Americans? Discuss students’ own traditions and
any obstacles to their practicing these traditions.

Chart or make a timeline of Native American traditions. Discuss which have been
practiced historically, which are currently being practiced, and which may be recent
additions.

Define boarding schools. Discuss boarding schools as obstacles for Native
American traditions. How would students feel if forced to go to boarding school?
Students should reflect on this in their writing journal.

Ask students to think about the lives of pioneers and American Indians 150 years
ago. What would they need to learn in order to live in that time. There were no
grocery or department stores nearby from which to buy supplies; where did the
food, dishes, clothing and tools come from? Clothing, candles, soap, tools, and
other everyday items were made, food was gathered or hunted and cooked over
open fires or preserved. Where and how did they learn these things? Discuss what
is necessary to know today and where this information is learned.

Have students search magazines, newspapers, news programs, and web sites for
articles and events about Native Americans. How are they presented? What issues
are involved in contemporary life? How do the issues relate to traditional
ideas/values?

Discuss the use of specific clothing for special events. Use photographs of Native
people in traditional dress and in everyday clothing. Compare to other groups
(Russian, Spanish, Japanese) in similar traditional and everyday clothing. Do you
expect people of other nations to wear traditional clothing all the time? Why do we
expect Native Americans to do so? Use a video of a powwow (Denver March
Powwow or Into the Circle), or visit a powwow if possible; the mix of traditional
and contemporary music, food, clothing and language is striking.



Students would complete an open-response item explaining how two Native
American traditions have been maintained.

Essential Question: What contributions have Native Americans made to our

lives?

Related Questions/Issues:

What have been some of the individual and group contributions of Native
Americans?

How have the following areas been affected: food, language, architecture, arts,
literature, political systems, military, business, music, agricultural
products/techniques, sports, etc.

Instructional Activities:

Investigate words that have Native American origins.

Discover Native American contributions in learning centers focusing on food,
architecture, arts, music, sports, etc.

Read books, websites, magazines, etc. which provide information about these
contributions (i.e., contributions to literature, the military, etc.)

Research connections between Native American and other political systems.
Demonstrate agricultural techniques originated by Native Americans.

Ask students to describe how Native Americans obtained food. How did the foods
differ from region to region? Discuss how Native Americans helped Kentucky
pioneers who did not know anything about the animals or plants here. How do
people get food today? Ask students to describe traditional foods in their own
families. Are any of them foods that Native people introduced to the world
(potatoes, beans, squash, tomatoes, chocolate, popcorn, maize, peppers)?

Essential Question: How have Native Americans affected the course of
U.S. history?
Related Questions/Issues:

Where did Native Americans live? Where do they live now?

What was/is their connections to the land?

What ownership issues have been sources of conflict?

How have Native Americans participated in wars (i.e., WWII, Civil War, American
Revolution, etc.)

What did settlers learn from Native Americans, in social, business, and
agricultural arenas?

How did Native Americans contribute to the Colonists’ survival?

What partnerships between Native Americans and Euro-Americans have existed
(i.e., Lewis/Clark and Sacajawea)?

Instructional Activities:

Role-play interactions between settlers and Native Americans.

Study migration patterns, where Native Americans have lived and live now, why
these changes have taken place.

Students debate contradictory sides of treaty negotiations.

Discuss the roles Native Americans played in the successful colonization of
Kentucky by the pioneers. Using skits, have your students illustrate how they
would react if they were Native Americans when the first pioneers came here. At
first, many Native people welcomed the strangers, were excited about gifts of metal
and glass objects that they had not seen before. Many Pioneers were thankful to
Native peoples for teaching about planting Native crops and hunting local animals.



As more and more pioneers came and wanted more and more land, how did the
Native people respond? Would they defend the land that had been theirs for
generations, defend their family? What would the pioneers think and do?

« (Teacher and teacher’s aid portray a Native American and a pilgrim. The classroom
is America and the hallway is the ocean. When the teacher comes into the room the
students understand that the pilgrim has just completed a long ocean voyage and
needs a place to live. The teacher asks the Native Person (pick a particular tribe
i.e., Lenni Lenape, Narragansett, Powhattan, etc.) for land. This must be done by
sign language since their languages are different. The other indicates that the pilgrim
can have a portion of the classroom /land. The Native person teaches the pilgrim
how to plant and hunt, etc. More ships come and the act is repeated until the Native
American is in the corner with very little “land”. Ask is the Native person should
give up the land remaining. Divide the students into tribal people and pilgrims to
discuss the problem. (A war may break out). Summarize the point of the skit.

At the completion of the unit, students will complete an individual assessment including
multiple-choice and open-response items on the unit of study. This assessment will
determine if students can apply what they have learned to answer the essential questions of
the unit.

Students will then work in groups to complete culminated performance and individually to
write the feature article. The journal reflections completed during this unit should be used
in pre-writing activities for the feature article.



